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Abstract 
The focus of this paper is on college students and their attitudes, 
values, and activities, including altruism and volunteering. C~llege students 
from a southwestern liberal arts university were sampled. We found that the 
students repeatedly stressed traditional, moralistic, and altruistic attitudes 
and values. We found relatively high levels of volunteering. We also found 
that students placed significant limits on their volunteering. 
Note: This research was funded by a grant from the Institute for Nonprofit 
Organization Management at the University of San Francisco. 
Introduction 
Among the most distinctive and frequently celebrated features of American 
life is voluntary pluralism, which takes the form of a vast array of nongov-
ernmental, noncommerciai, volunteer-staffed health, education, welfare, and 
political organizations. As Alexis De Tocqueville (1945:523) noted in his 
book, Democracy in America, over 150 years ago: "Americans of a 11 ages, a 11 
conditions, and all dispositions constantly form associations." 
Based upon our democratic and religious heritage, there is the expecta-
tion that individuals will become involved in the public sphere. In fact, our 
democratic political system depends upon an educated and involved public. As 
Thomas Jefferson (1940:338-339) noted, 
I know of no safe depository of the ultimate powers of society but 
the people themselves. And if we think them not enlightened enough 
to exercise their control with a wholesome discretion, the remedy 
is not to take it from them, but to inform their discretion. 
There is currently much talk about volunteer public service. Levine 
(1988:4) observes that in America during this century, there has been a re-
vival of interest in volunteerism and service about every decade and a half 
{the first wave was pre-World War I, the second wave ran from the Depression 
to World War II, the third wave ran from the 1960s to the Vietnam War, and 
we are now beginning the fourth wave). Senator Kennedy, echoing his brother, 
President John F. Kennedy, has said: "The Me Decade is over. The. 1990s can 
be the decade when we rediscover the importance of giving something back to 
our country in return for all it has given us 11 {Boston Globe, 1989:75). Pres-
ident Bush, with his "thousand points of light11 slogan and program proposal, 
has said that "from now on in America, any definition of a successful life 
must include serving others 11 (p. 75). 
The level of volunteering in America has been generally higher than any 
other nation. A recent Gallup Poll (1987:33) showed that as many as four in 
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ten (39 percent) adult citizens (up from 27 percent in 1977) reported being 
involved in some type of charitable activity (also see Volunteer, 1987). A 
survey by the Independent Sector showed that for all adults (including non-
volunteering households) an average of about two hours per week was volun-
teered. Of those who volunteered, their weekly average was 4.7 hours (up 
from 3.5 hours in 1985) (see Saunders, 1990:39). The average financial con-
tribution was $562. They reported that most Americans (87 percent) believe 
that charities are better able to provide social services than are Congress 
or business. 
While we have a strong heritage of volunteering, we can be genuinely 
ambivalent about public life. As Bellah and Associates (1985:251) chronicle 
in their book, Habits of the Heart, while Americans take pride in their reli-
gious, civic, and political activities, they realize that involvement has its 
risks 11 ••• subject to derailment from frustration or •burnout• because of 
the fragility of voluntary expressive community ... 
The focus of our study is on young people, particularly college students, 
and the levels of, and motivations for, volunteering. Senator Edward Kennedy 
(quoted in Jennings, 1989) notes: 11The call to service should come early, and 
it should be a vital part of the education for citizenship in every school 
system in the nation. The lesson of service learned in youth will last a 
lifetime ... 
While most studies of volunteers have tended to focus on adults (usually 
defined as 20 years of age or older) (Smith, 1975), a significant number of 
studies have focused on college students (Weinstein, Gibbs, and Middlestadt, 
1979; Lemon, Palisi, and Jacobson, 1972; Cowen, Zax, and Laird, 1966; Chinsky, 
1969; Holzberg, Gewirtz, and Ebner, 1964; Gilineau and Kantor, 1966; Hobfoll, 
1980; Fitch, 1987; Umbarger, Kantor, and Greenblatt, 1962; Gidron, 1978; 
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Leonard, 1977; Turner, 1973; Gruver, 1971; Hersch, Kulik, and Scheibe, 1969; 
Holzberg, Knapp, and Turner, 1966; Chinsky and Rappaport, 1970; Knapp and 
Holzberg, 1964; Fretz, 1979; King, Walker, and Pavey, 1970). Some of the 
studies focus on college students because they constitute a volunteer popu-
lation with unique characteristics. Other studies use a college student 
population because it is convenient. Their primary motivation is to study 
antecedents and consequences of volunteering both for the individual and the 
organization. 
Today's college students have been labeled the self-centered, 11 me 11 gen-
eration. The Independent Sector (1985) reported that among people from 18 to 
24 years of age, volunteerism declined by 11 percent ( from 54 percent to 
43 percent) from 1981 to 1985. Astin and Associates (1987) report in their 
summary of the Cooperative Institutional Research Program's (CIRP) annual 
survey of college freshmen that the student value showing the strongest upward 
trend was 11 being very well-off financially." In the past 15 years, it in-
creased from 40 percent to 70 percent. The value showing the most precipitous 
decline was 11 developing a meaningful philosophy of life." It declined from 
80 percent in 1967 to 43 percent in 1985. 
They found in terms of career prospects, business showed the largest 
increase in the ten-year period. Human service occupations all showed sig-
nificant declines (except for a slight increase in interest in teaching). 
They conclude that American students are evidencing greater interest in mate-
rial and power goals, coupled with decreasing interest in social concern and 
altruism. 
But there appears to be some subtle changes on the horizon. In the 1989 
Cooperative Institutional Reference Program (CIRP} survey, an all-time high of 
44 percent of students reported it is very important for them to "influence 
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social values. 11 Over one quarter (26 percent) of the students said a very 
important goal to them was 11 becoming involved in programs to clean up the 
environment .. (up from 16 percent in 1986). Almost one-fourth of the students 
cited participation in community action programs as a very important goal (up 
from 19 percent in 1986). They also reported slight decreases in interest in 
a business major and career (CIRP, 1990). 
Derek Bok (1988), President of Harvard University, attributes much of the 
shift in students• aspirations to a lack of relative economic compensation for 
these jobs as well as a lack of government support for careers in these areas. 
Frank Newman (1985:31}, in a report for the Carnegie Foundation for the Ad-
vancement of Teaching, stated: 
If there is a crisis in education in the United States today, it is 
less that test scores have declined than it is that we have failed 
to provide the education for citizenship that is still the most sig-
nificant responsibility of the nation•s schools and colleges. 
The Carnegie Foundation•s study (1988) on high school and beyond found that 
among the least important goals to young people was being a leader in one•s 
community. The objective, while not important in high school, dropped further 
during the six years after high school. 
But Ernest Boyer (1987), in his report on ~he undergraduate experience 
in college in America to the Carnegie Foundation, paints a less pessimistic 
picture. He feels that: 
Students are torn by ambiguous feelings--idealism on the one hand, 
and, on the other, the temptation to pursue narrow career interests 
that would leave them politically and socially disengaged. They 
are struggling to establish themselves, searching for identity and 
meaning (p. 213). 
In his national survey, about one-half of the college students participated in 
some type of service activity in high school and/or college. 
Bok (1982:61-68), in discussing the history of American higher education, 
comments that both the English and German academic traditions conceived of 
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academic institutions standing somewhat aloof from society and the public. 
Both emphasized learning and discovery for their own sake. But he notes that 
Americans tended to want to (to quote Sir Eric Ashby) "dismantle the walls 
around the university"--for universities to provide the knowledge and trained 
manpower to service a developing society. There was the assumption that civic 
responsibilities should be explored and nurtured during college and graduates 
would participate fully in public affairs. At its best, college education 
offers 11 ••• the prospect that personal values will be clarified and that the 
channels of our common life will be deepened and renewed" (Boyer and Hechinger, 
1981:56). 
But many commentators feel that most modern universities have lost their 
commitment to educate the whole person. Both students and the institutions 
have come to place too much emphasis on a narrow vocationalism (Newman, 
1985:51-68). Spurred by a number of leading education commentators, there 
are renewed cries for public service to take a central role in the educational 
process (Newman, 1985, Boyer, 1987; Bok, 1982; Boyer and Hechinger, 1981; 
Eberly, 1988; Janowitz, 1983; The Potomac Institute, 1979; Astin et al., 1987; 
Hesburgh, 1987). They have suggested, among other things, that colleges 
require a service component before graduation, that more student aid be given 
in return for public service, that schools develop public service preparatory 
programs with the same sort of institutional support enjoyed by ROTC programs. 
This research study has a number of goals. Focusing on one college pop-
ulation, we want to describe the dimensions of the college experience, includ-
ing the student's socio-demographic characteristics, education and vocational 
goals, values and beliefs, college experiences and activities, and attitudes 
toward and experiences with volunteering. It is hoped that such information 
will assist practitioners in motivating and developing programs for college 
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age volunteers. It is also hoped that such experiences will solidify volun-
teering as an integral part of the life cycle. 
Methodology 
Seaver College is primarilj the undergraduate school of Pepperdine Uni-
versity. At the time of our survey, there were about 2,500 undergraduates at 
the college. Seaver College can probably best be described as a religiously 
oriented, medium-selective, liberal arts college located in the southwestern 
region of the country. Despite its religious orientation, the student popu-
lation is very diverse. In fact, in previous surveys of the Seaver student 
population, we found that they were very similar to the students at a large 
public university in the region. 
We selected 400 names using a systematic random sampling technique. Stu-
dents were sent the questionnaire by mail. Respondents were not asked to give 
their names. Responses were tracked by identification number on the question-
naire assigned to each respondent. We used a three-wave follow-up technique. 
After the initial mailing of the questionnaire with a cover letter, respondents 
were sent a reminder letter about two weeks later. To those students who 
still had not responded, we sent them a new cover letter and another copy of 
the questionnaire. Despite the questionnaire being very lengthy, we received 
a 60 percent response rate. 
The questionnaire was printed on both sides of standard (Bt" by 11") 
paper. It was ten pages long, including the cover letter. The questionnaire 
was divided into a number of sections, including socio-demographic items, 
volunteer experiences and attitudes items, an altruism scale, a general well-
being scale, items about the college experience, and attitudes toward social 
issues items. Almost all of the questions were of the forced-choice type. 
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We also had data from the Cooperative Institutional Research Program•s 
(CIRP) annual survey of freshman college students. Pepperdine is part of 
their sample, and we had access to the data on freshman students at Seaver 
College. 
Results 
Judging from a wide range of socio-demographic data, the typical student 
in our sample tended to be female, is 18 to 20 years of age, is white, is a 
U.S. citizen, is Protestant (comes from a religious home and is religiously 
active), is of high academic standing (in terms of standard placement tests 
and high school and college grades), views herself (himself) as academically 
oriented (a student who is interested in the pursuit of knowledge and the 
social aspects of life), views most other students as vocationally oriented (a 
student who is primarily concerned about preparation for a future occupation), 
is from a financially well-off family, is a business major who is interested 
in a business-related career, is politically middle-of-the-road, and is in-
volved in clubs and organizations on campus. 
Table 1 about here 
Students were asked to identify which factors were important in their 
decision to go to college (see Table 2). Vocational variables such as 11 get-
ting a better job11 (78 percent) and 11 ability to make more money 11 (55 percent) 
were important, but educational and learning variables such as 11 gaining a 
general education and appreciation of ideas 11 (67 percent}, 11 learning more 
about things that interest me 11 (72 percent), and becoming "a more cultured 
person" (53 percent) were also significant. 
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Table 2 about here 
Utilizing the CIRP data, the freshman students were asked to indicate 
their probable career occupation. Business oriented occupations (business 
executive [16 percent], lawyer [10 percent], business owner [8 percent], 
accountant [5 percent]) tended to be predominant. Very few students selected 
more public service-oriented occupations. 
Students were also asked to identify which factors are important to them 
in their long-term choice of career occupation (see Table 3). Nonmonetary 
factors (such as 11making an important contribution to society" [72 percent], 
"chance to be helpful to others" [76 percent], "able to work with people" 
[78 percent]) were often identified more, or as frequently as, prestige or 
monetary factors. 
Table 3 about here 
The students were asked to rate what is of personal importance to them 
in a number of areas (see Table 4). Focusing only on the "essential" category, 
almost one-half of the students identified "raising a family 11 (48 percent) and 
11 becoming a positive moral influence 11 (46 percent), while at least one-third 
mentioned 11 developing a meaningful philosophy of life " (38 percent} and "giv-
ing of my time to help others who are in difficulty" (34 percent). If we com-
bine the "essential" and "very important" response categories and focus only 
on items that received at least a two-thirds response rate, the same factors 
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are identified with the addition of "becoming an authority in my field" 
(68 percent). 
Table 4 about here 
It should be noted that "being well-off financially," a factor which 
showed the strongest increase in Astin, Green, and Korn's {1987) report on 
college freshmen, while relatively high in our survey, was lower than their 
findings in relationship to the above-mentioned variables. 
While it appears that the college student sample has a strong traditional, 
moralistic, and altruistic orientation, there also appears to be limits to 
these values. Only one-fourth of the students identified "influencing the 
political structure" as "essential" or "very important," while only slightly 
over one-third {38 percent) said "participating in a community action program 11 
was at least "very important." 
Using the freshman sample (CIRP) and their responses to the same ques-
tions (but with some response categories added.and deleted and collapsing the 
"essential" and "very important" response categories), "raising a family" 
(79 percent), being "very well-off" financially -pl percent), and becoming "an 
authority in my field" (70 percent) were all rated very highly by the students. 
It appears that students have a great number of concerns, from financial 
(getting a job, place to live, money to live on) to getting along with people 
(family and opposite sex), to grades, to their health {see Table 5). In terms 
of their physical, psychological, and social health, many of the students felt 
they have significant levels of distress, as evidenced by their responses to 
the General Well-Being Schedule (McDowell and Newell, 1987:125-133). About 
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one-third (34 percent) of the students fell into the "severe distress" cate-
gory, while over an additional one-fourth (28 percent) of them fell into the 
.. moderate distress" category. Only slightly over one-third (38 percent) of 
the students fell into the "positive well-being" category. 1 These figures are 
well below national adult norms (p. 130). 
Table 5 about here 
We asked the students to evaluate various social problems. In response 
to the question: "What do you feel are the three most important social prob-
lems facing this country today?" "drug and alcohol abuse" (20 percent), 11moral 
and religious decline 11 (18 percent), and "poverty" (16 percent) received the 
highest, "most serious" ratings. 
Table 6 about here 
We also asked students to indicate degrees of agreement or disagreement 
with a long list of social problems and concerns-(see Table 7). Heading the 
list of "strongly agreed" to issues were 11 drug education" (76 percent) and 
11 Sex education" (71 percent) in public schools, followed by "women receiving 
the same salary and opportunities for advancement as men in comparable posi-
( 
tions" (68 percent), "registration of firearms 11 (53 percent), and "the federal 
government should do more to control environmental pollution" {45 percent). 
Combining the "strongly agreed" with the "agree" response categories, at least 
two-thirds of the students agreed that "women should receive comparable pay as 
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men" (96 percent). They agreed that there should be "drug education" (96 per-
cent), "sex education" (95 percent), and "contraceptive distribution" (66 per-
cent) in the public schools. They supported 11 increasing benefits for the 
poor" (66 percent), including."more subsidized housing" (75 percent). They 
were for "longer sentences for serious juvenile offenders" (69 percent). They 
supported a "freeze in the construction and development of nuclear weapons" 
(69 percent) and "registration of all firearms" (81 percent). 
Table 7 about here 
We asked students to rate themselves in terms of a number of abilities or 
traits (see Table 8). Focusing only on those traits directly related to vol-
unteer community service, almost one-fourth (22 percent) of the students rated 
themselves as being in the "highest 10%" category on altruism (fifth highest 
in the category), while almost an additional one-half (48 percent) rated them-
selves as 11 above average" (sixth in the category). 
Table 8 about here 
We developed 15 items to measure what we have called altruism (see Ta-
ble 9). In order of importance, the following items were 11 agreed11 or 11 strongly 
agreed 11 to by at least three-fourths of the students: 11 smart people should 
not stick to their own affairs" (88 percent), "it is better to get involved 
when a stranger is in trouble or need" (85 percent), "there is nothing nobler 
than assisting people" (85 percent), and 11 I have great respect for Mother 
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Teresa. 11 The proaltruism responses that received the lowest ratings were 
11 giving time and money to charitable causes 11 (15 percent), 11 against enlight-
ened self-interest as an appropriate philosophy11 (27 percent), and willingness 
to dedicate their life to helping the less fortunate (30 percent). In all 
three of these items there was a significant number of undecided responses. 
Table 9 about here 
We also treated the 15 items as a composite, summated measure. Over 
one-fourth (29 percent) of the students fell into the 11 high altruism 11 category, 
while nearly three-fourths (71 percent) of the students were classified as 
11medium altruism. 112 
Over one-half (55 percent) of the students said they _were involved in 
volunteer service activities in high school, while almost one-half (48 per-
cent) said they were involved in volunteer service activities in college. 
Almost two-thirds (64 percent) of the students said there was a 11 Very high 
probability .. (27 percent) or 11 high probability .. (37 percent) that they will do 
some volunteer service work after they leave college and pursue their career. 
In terms of an average week•s activities, students spent most of their 
time studying, socializing with their friends, or working for pay (see Ta-
ble 10). They spent little time, among other things, doing volunteer work. 
Table 10 about here 
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Using the CIRP data for Pepperdine freshmen, we found that over three-
fourths (77 percent) of the students reported doing some volunteer work during 
the previous year (which would include their senior year in high school and 
some of their first semester in college). Over one-half (57 percent) of the 
students tutored another student, while slightly more than one-third (38 per-
cent) participated in a demonstration. Data from other responses indicated 
that the number of hours for most volunteer work was less than six per week, 
while most hours for work for pay was more than that amount. 
For those students who were involved in some type of volunteer service in 
high school and college, we asked them to indicate their reasons for becoming 
involved (see Table 11). Focusing on the "very important" response category, 
over one-half (52 percent) of the students said, "It gives me a sense of sat-
isfaction to help others." Other factors that were relatively important were 
"learning to relate to different types of people" (31 perc-ent), "it upsets 
them to see people in need" (26 percent), and "service is part of their reli-
gious beliefs" (22 percent). 
Focusing on the combined "very important" and "important" response cate-
gories, at least two-thirds of the students said (in order of importance) 
"they received satisfaction in helping others" (94 percent), "it upsets them 
to see people in need" (83 percent), "they learn~d to relate to different 
types of people" (78 percent), "they felt a social obligation to help the less 
fortunate" ( 69 percent), and "it was an opportunity to 1 earn new persona 1, 
social, and vocational skills" {60 percent). 
The factors that received the lowest ranking {less than 25 percent) 
were related to background or situational factors such as "encouragement by 
a brother or sister" (7 percent), "experienced similar problem when young" 
(15 percent), "a class requirement" (16 percent), "a volunteer once helped 
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them" (18 percent), and "parents did volunteer work" (21 percent). Instru-
mental factors such as "exploring career options" or "to show employees that 
they were interested in the community" ranked relatively low. 
Table 11 about here 
When we asked the students what types of volunteer service activities 
most interested them, at the top of the list (with at least one-third inter-
est) was "work in schools" (51 percent), followed by "Big Brother and Big 
Sister" {50 percent), "juvenile delinquents" (47 percent), "abused children 
or spouses 11 (43 percent), "children with physical disabilities" (40 percent}, 
"children with illnesses" (38 percent), "drug and alcohol abusers" (38 per-
cent), "adult criminals" (38 percent), "the homeless 11 {37 percent), "adult 
or child illiteracy 11 (37 percent), "visiting the elderly in nursing homes" 
(37 percent), and "recreation or coaching work. 1' They were least interested 
in "working with the elderly" (7 percent), "adults with illnesses 11 (11 per-
cent), "adults with physical disabilities .. (12.percent), "Boys or Girls Clubs" 
(11 percent), "foster children" (15 percent), "Boy or Girl Scouts" (19 per-
cent), or "AIDS patients" (22 percent). 
We also asked students to tell us what factors inhibited them from be-
coming involved in volunteer service work (see Table 12). Focusing on the 
"essential" and "very important" response categories, over half (53 percent) 
of the students said 7 11 I would like to volunteer, but I am too busy with 
other activities." Nearly one-third {30 percent) said, "Volunteering takes 
too much time away from other more important activities." A significant num-
ber of students mentioned negative volunteer experiences (disorganized agency 
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[19 percent], inability to directly help people [13 percent], and inability to 
find a suitable volunteer service project [17 percent]). 
Table 12 about here 
We wanted to determine which characteristics distinguished volunteers 
from nonvolunteers. We defined as volunteers any student who answered in the 
affirmative that they had volunteered in high school or college. We conducted 
a chi-square analysis using the variables discussed in this paper. Table 13 
reports the significant variables that discriminate volunteers from 
nonvolunteers. 
Tab1e 13 about here 
We found that volunteering was associated with: being a woman, having 
a higher GPA, being a member of college clubs or fraternities/sororities, 
students who consider themselves to be of the academic or co1legiate type, 
students who predicted they will volunteer after ·college, students who con-
sider financial success less important, students who believe in developing a 
philosophy of life, students who believe it is important to participate in 
community action programs, students who want to promote racia1 understanding, 
students who want to give time to help the needy, students who want to become 
a positive moral influence, and students who consider themselves to have an 
above average or higher writing and academic ability. 
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It is interesting to note that the psychological variables such as the 
Altruism scale, General Well Being scale, and most of the social issues terms 
did not discriminate between volunteers and nonvolunteers. 
Discussion 
We found that students in our survey went to college primarily for voca-
tional reasons, but educational variables were also important. While more 
students were interested in business-oriented careers that emphasized prestige 
or monetary factors, they also rated as important making a contribution to 
society, developing a meaningful life philosophy, and raising a family. Stu-
dents have a number of concerns, including their physical and psychological 
health. In terms of their views on contemporary social issues, the students 
could be categorized as fairly liberal on most of the issues. Most of the 
students felt they were altruistically oriented. 
At least one-half of the students had participated in.some type of volun-
teer activity in high school or college, but the amount of time they spent 
volunteering was relatively low. Students who volunteered tended to emphasize 
both altruistic and self-interest or instrumental motives. Background or 
situational factors were given the lowest priority. They were most interested 
in volunteer activities that involved working with certain types of children. 
They were least interested in working with the elaerly or people with certain 
disabilities. Factors which prevented them from volunteering centered around 
being too busy or negative volunteer experiences. 
Finally, we identified a number of factors that distinguished volunteers 
from nonvolunteers. A profile emerged that lends itself to effective recruit-
ment of students while in high school and college as well as development of a 
life-long commitment to volunteer service. 
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Depending upon the source, voluntary, nonprofit organizations are in 
varying degrees of crisis. Threatened by budgetary strains, tax policies that 
discourage corporate and individual donations, inflation, encroaching govern-
ment intervention, growing demands for services, changes in the traditional 
pools for volunteer recruitment, population demographic changes, and increas-
ing demands being made on the public•s time and energies, nonprofit organiza-
tions are going through a crucial period of self-evaluation and public and 
private scrutiny (Powell, 1987). The attitudes and experiences that young 
people have toward volunteer public service are significant components in 
this evaluation process. 
Researchers have identified a number of factors which influence or moti-
vate people to become involved in voluntary activities or programs. Smith 
(1966) identified three broad categories of variables-personality traits (see 
Allen and Rushton•s [1983] review of the literature), attitudes toward engag-
ing in social activities in general, and attitudes toward a specific voluntary 
activity or group [see Smith•s (1975) review of the literature]. Other re-
searchers have added socio-demographic correlates of participation (see Smith, 
1975). 
Researchers tend to conclude that personality and situational factors are 
probably more important than socio-demographic variables in predicting volun-
teering (Smith, 1975). Finally, much research has shown that participation in 
volunteer activities impacts people•s attitudes, beliefs, and behavior (see 
Smith, 1975). 
Many researchers have distinguished between altruistic motives (motives 
dealing with the expression of personal values such as a general obligation to 
participate) and self-interest or instrumental motives (motives dealing with 
personal growth fulfillment, or career exploration (Katz and Kahn, 1978; Smith 
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Reddy, and Baldwin, 1972; Schindler-Rainman and Lippit, 1975; Frisch and 
Gerrard, 1981; Gillespie and Kin, 1985; Howarth, 1976; Pearce, 1985; Adams, 
1980; Independent Sector, 1981). 
While most of the research concludes that altruistic motives tend to 
predominate, two qualifications should be noted. In general, society sees 
altruistic motives as more valid reasons to volunteer than self-interest mo-
tives; therefore, it is difficult to " ... distinguish between the a priori 
desire to serve that led them to volunteer and the retrospective choosing of 
a socially acceptable 'reason' for their actions" (Pearce, 1985:211; also see 
Smith, 1981). Secondly, the specific goals that people seek in volunteering 
are dependent upon where people are in the life cycle. 
In general, younger volunteers cite less altruistic motives than older 
volunteers. Younger people are more interested in using volunteer work as a 
means for personal growth and fulfillment, to obtain job training, and to 
explore career options (Gillespie and King, 1985; Gottlieb, 1974; Frisch and 
Gerrard, 1981; Fitch, 1987). In fact, more organizations are stressing the 
fact that most volunteers are at least partially motivated by self-interest 
(Lobb, 1979; Phillips, 1982). Volunteering is based on an exchange between 
altruistic costs and egoistic rewards which are in turn modified by the vol-
unteer's expectations and the phase of the volunteer effort (Phillips, 1982; 
Routh, 1977; Gillespie and King, 1985; Wolensky, 1980; Smith, 1966). If or-
ganizations want to attract younger volunteers, if they want to motivate them 
to adopt volunteering as part of their life course, they must tap into these 
multiple reasons for volunteering. In addition, they need to be aware of the 
fact that the primary reasons for volunteering tend to change during the life 
cycle. 
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Many colleges and universities have responded to the challenge of moti-
vating and providing opportunities for their students to volunteer for public 
service both within and outside of the college campus. A number of colleges 
and universities have created volunteer centers on their campuses to encourage, 
facilitate, and, in some cases, require student participation in community 
public service. Newman (1985:79) identifies three interrelated goals of these 
programs--doing something for society, providing opportunities for personal 
growth, and implanting the ideal of service in the youth of this country. 
Theus {1988) discusses three primary initiatives that stimulated the 
current interest in community service on college campuses: Campus Compact, 
Campus Outreach Opportunity League (COOL), and various state and federal ini-
tiatives. Over 200 colleges and universities have joined Campus Compact as 
a means of stimulating public service activities on their campuses. Campus 
Outreach Opportunity League (COOL) provides technical assistance to students, 
faculty, and administrators involved in public service at over 500 campuses. 
There have been numerous federal initiatives. The National Society for 
Internships and Experiential Education (NSIEE) works to encourage 
participation by undergraduates in real world activities. ACTION is an inde-
pendent federal agency that supports such programs as Volunteers in Service 
to America {VISTA), the Peace Corps, and the Student Service Learning Program 
(SSLP). The U.S. Department of Education, through the Fund for the Improve-
ment of Post-Secondary Education (FIPSE), supports grants for innovative 
projects for voluntary service. 
A number of bills have been introduced in Congress that would encourage, 
reward, and even require public service by young people. The most controver-
sial is the Nunn-McCurdy Citizenship and National Service Act, which would 
pay young people $10,000 to $12,000 per year in "national service vouchers .. 
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in exchange for civilian or military service. The vouchers could be used for 
college, job training, or housing (for a discussion of the issues surrounding 
mandatory or voluntary national service, see Danzig and Szanton [1986]). 
Many state legislatures have passed bills to encourage school-based com-
munity service programs. For example, the California legislature passed a 
compromised bill creating the Human Corps. It encourages students within the 
University of California and California State University system to perform 
30 hours of community service each year. 
With all of these new initiatives, one should not lose sight of the 
fact that many service organizations have a long history on college campuses. 
National fraternities and sororities have historically encouraged their mem-
bers to participate in service projects. Organizations such as the Boy Scouts 
(which founded a collegiate service fraternity, Alpha Phi Omega, in 1925) and 
Circle K have long been on college campuses. There has traditionally been 
campus ministry-based service programs at many colleges and universities. 
Catherine Milton (1988-89), Director of the Public Service Center at 
Stanford University, discusses the factors that help students to volunteer. 
Among the factors she feels are important are support of the president and 
other top administrators, allocation by them of sufficient resources including 
a visible space on campus, active support from the community and faculty, 
student involvement in all aspects of the program (fund-raising, management, 
recruitment, and training volunteers), establishment of an advisory committee 
and a faculty steering committee, keeping the volunteer experiences varied 
and structured in advance, and integrating the volunteer experience with the 
teaching mission of the university. Hadsell and Cwik (1987) add the need 
for training and development of volunteers and giving the volunteers suitable 
recognition beyond the intrinsic rewards of the volunteer experience. 
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Schmidt-Posner (1989) speaks of the need for colleges and universities to 
develop formative and summative evaluations of their public service programs, 
especially since some of the central features of educational organizations are 
the transiency of students, the fact that volunteer centers offer very diverse 
services, and that they are most likely operating in an underfunded environ-
ment. Vos Strache and Jackson (1989) speak of the need for paid professionals 
to recruit student volunteers and administer the programs. 
These are formidable challenges, but ones that are being met on a number 
of campuses. Through the various umbrella organizations, conferences on vol-
unteering, and articles in nonprofit and volunteer journals, ideas, and expe-
riences can be shared. 
Salamon (1989} identifies a number of recent trends that seem likely to 
change the character of the volunteer, nonprofit sector, including a change 
in the relationship between the voluntary sector and government, significant 
restraints on its provision of resources, and changes in the demands for its 
services, including growing demands from traditional populations such as the 
poor, but also increased demands from the broad middle class as our own popu-
lation gets older and as more women with young children enter the labor force. 
Our challenge for the future is to assure that the current upswing in volun-
teer service among young people is not a passing fad, but a continuing, sig-
nificant response to a changing world. 
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Endnotes 
1This study was funded by a grant from the Institute for Nonprofit Or-
ganization Management at the University of San Francisco. I would like to 
thank Stephen Scott for his work with the data analysis and Chrissy Blasey 
for her work in the preparation of the manuscript. 
2The composite measure was made up of the 15 items summarized in Table 9. 
Responses were coded so that a high score meant higher altruism. The nega-
tively worded items were correspondingly receded. The "undecided" response 
category was coded as 0. Therefore, the response range was from 0 to 4, with 
4 representing strong agreement with an altruistic response. The 15 items 
were summed to form a composite measure with a range of 0 to 60, with 0-20 
labeled as "low altruism," 21-40 as "medium ~ltruism," and 41-60 as "high 
altruism." 
3The General Well-Being Schedule (McDowell and Newell, 1987:125-133} is 
a self-administered questionnaire that was developed for the U.S. Health and 
Nutrition Examination Survey. There are 18 positively and negatively worded 
items in the index. Each question has the time frame "during the last month," 
and the first 14 questions use six-point response scales representing fre-
quency or intensity. The remaining four questions use 0 to 10 rating scales 
defined by adjectives at each end. Fourteen was subtracted from summing item 
score to achieve a range of 0 to 110, with 0 to 60 labeled "severe distress" 
and 61 to 72 "moderate distress," while 73 to 110 was labeled "positive 
well-being." 
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Table 1 
Socio-Demographic Characteristics 
Item 
Age 
18-20 
21+ 
Total 
Gender 
Male 
Female 
Total 
Race 
--white/Caucasian 
Asian/Pacific Islander 
Black/Afro-American 
Hispanic 
Other 
Total 
Citizenship 
U.S. citizen 
Foreign citizen 
Total 
Religion 
Protestant 
Catholic 
Jewish 
Other 
None 
Total 
Class 
Freshman 
Sophomore 
Junior 
Senior 
Total 
28 
Percentage 
61 
39 
100 
34 
66 
100 
86 
7 
3 
1 
3 
100 
91 
9 
100 
47 
19 
1 
22 
11 
100 
25 
20 
26 
29 
100 
Table 1 {cont.) 
Item Percentage 
Major 
Biology/Premedicine/Physics 6 
Communications/Advertising/Public Relations 17 
Business Administration/Economics/Accounting 25 
Sociology 7 
Psychology 6 
Sports Medicine/Nutrition/Nursing 7 
Political Science/International Studies 7 
Teacher Education/Liberal Arts 4 
Music/Theatre 4 
English/Journalism 4 
Foreign Language 1 
Math 1 
Other 2 
Undecided 10 
Total 101 
GPA 
~.0-4.0 56 
2.0-2.9 34 
1.0-1.9 0 
No Response 10 
Total 100 
Political Views 
Liberal 24 
Middle-of-the-Road 72 
Conservative 2 
No Response 2 
Total 100 
Parents' Income 
Less than 65,000 29 
65,000-114,999 23 
115,000-154,999 11 
155,000+ 27 
No Response 11 
Total 101 
29 
Table 1 (cont.) 
Item 
Probable Occupation 
Accountant 
Actor 
Business executive 
Business owner 
Business sales 
Computer programmer 
Diplomat 
Lawyer/Judge 
Physician 
Psychologist/Therapist 
Social Welfare 
Teacher/Professor 
Writer 
Other 
Undecided 
No Response 
Total 
College Clubs 
Yes 
No 
Total 
College Student Type 
Vocational 
Academic 
Collegiate 
Nonconformist 
No Response 
Total 
30 
Percentage 
3 
2 
13 
10 
3 
2 
3 
6 
6 
4 
2 
7 
2 
15 
13 
9 
100 
61 
38 
99 
26 
36 
5 
9 
24 
100 
Table 2 
Variables Important in College Decision (Percentages) 
Reason far Very Somewhat Not No 
College Decision Important Important Important Response 
Able to get better job 78 18 3 1 
Gain general education 67 29 3 1 
Improve reading/study skills 25 52 21 2 
Nothing better to do 3 8 86 4 
Become a more cultured person 53 38 7 2 
Able to make more money 55 35 8 3 
Learn more about interesting 
things 72 24 2 2 
Prepare for graduate or 
professional school 42 41 15 1 
Parents wanted 21 43 35 1 
Could not find a job 1 4 93 1 
Wanted to get away from home 12 36 51 1 
Table 3 
Reasons for Freshman Career Choice 
Reasons for Career Choice Percentage* 
Job openings regularly available 
Rapid advancement possible 
High anticipated earnings 
Well-respected/prestigious job 
Great deal of independence 
Chance for steady progress 
Make important contribution to society 
Can avoid pressure 
Can work with ideas 
Can be helpful to others 
Able to work with people 
Intrinsic interest in field 
Work would be challenging 
*Respondents could give more than one reason. 
31 
52 
62 
67 
64 
71 
78 
72 
29 
70 
76 
78 
84 
75 
Total 
100 
100 
100 
101 
100 
101 
100 
99 
100 
99 
100 
Table 4 
Areas of Personal Importance (Percentage) 
Areas of Very Somewhat Not No 
Personal Importance Essential Important Important Important Response Total 
Accomplished in 
performing arts 7 8 22 59 5 101 
Becoming an authority 
in my field 30 38 2.3 6 3 100 
Recognition from 
colleagues 14 33 41 11 1 100 
Influencing the 
political structure 8 17 42 31 2 100 
Influencing social 
values 20 39 31 9 1 100 
Raising a family 48 32 15 4 1 100 
Administrative 
responsibility 16 35 38 10 2. 101 
Being we 11 off 
financially 31 29 31 7 1 99 
Contribution to 
theoretical science 5 10 26 59 1 101 
Writing original works 6 15 26 52 2 101 
Creating artistic works 5 12 21 60 . 2 100 
Being successful in 
own business 26 29 27 16 1 99 
Involved in environ-
mental programs 13 27 46 12 2 100 
Developing meaningful 
life philosophy 38 31 20 10 1 100 
Community action 
program involvement 12 26 47 15 1 101 
Promoting racial 
understanding 15 26 42 16 1 100 
Becoming expert 
in finance 7 22 28 42 2 101 
Becoming positive 
religious influence 27 19 25 27 2 100 
-
Giving money to 
help others 22. 34 36 6 2 100 
Giving of my time 
to help others 34 37 25 3 1 100 
Becoming positive 
moral influence 46 38 14 2 1 101 
32 
Personal Concerns 
Getting a job 
Getting along with people 
Getting along with family 
Finding a good place to 1 i ve 
Health 
Having enough money to 
1 ive on 
Grades 
Relations with opposite sex 
Table 5 
Personal Concerns 
Very Somewhat 
Important Important 
86 10 
77 17 
82 13 
70 26 
69 25 
72 22 
57 40 
57 36 
Table 6 
Not No 
Important Response 
2 1 
5 1 
4 1 
3 1 
5 1 
4 1 
2 1 
5 1 
Most Serious Social Problem 
Socia 1 Prob 1 em 
Unemployment 
Budget deficit 
Economy 
High cost of living/taxes 
Poverty 
Trade deficit 
Fear of war 
Drugs/alcohol 
Moral/religious decline 
AIDS 
Crime 
Environment 
Race 
Other 
No response 
Total 
33 
Percentage 
2 
4 
2 
2 
16 
1 
2 
20 
18 
10 
5 
12 
2 
4 
1 
101 
Total 
99 
100 
100 
100 
100 
99 
100 
99 
Table 7 
Opinions on Social Issues (Percentages) 
Strongly Strongly No 
Item Agree Agree Disagree Disagree Response Total 
--
Legalize marijuana 5 16 27 41 11 100 
Register firearms 53 28 7 6 5 99 
Juveniles tried as adults 15 46 26 3 9 99 
Longer sentences 
for juveniles 22 47 17 2 11 99 
Drug education in 
public schools 76 20 1 1 2 100 
Sex education in 
public schools 71 24 0 1 3 99 
Distributing contracep-
tives at public schools 30 36 15 7 13 101 
Abortion during first 
3 months of pregnancy 26 24 14 25 11 100 
Abortion limited to 
rape and incest cases 15 22 21 30 13 101 
Restrictions on people 
with AIDS 8 22 28 26 16 100 
Laws prohibiting homo-
sexual relationships 10 13 29 30 17 99 
Allowing prayer and teach-
in creation in schools 29 28 8 16 19 100 
Freeze on nuclear weapons 37 32 14 5 12 100 
Court system is 
too lenient 24 36 22 2 17 101 
Women ordained as priests 27 33 13 7 20 100 
Increasing benefits for 
the poor 23 43 17 5 12 100 
National health care plan 22 32 24 8 14 100 
More subsidized housing 
for the poor 20 55 15 3 7 100 
Abolition of the 
death penalty 6 10 25 46 13 100 
Death penalty for 
convicted murderers 29 26 17 9 20 101 
Wife should stay 
home with kids 3 22 30 39 7 101 
Husband has "final say 11 5 10 25 54 6 100 
Economic growth is 
best way to help poor 15 41 16 4 24 100 
Benefit of college is in-
creased earning power 12 33 35 15 6 101 
High school grading 
is too easy 14 41 26 7 11 99 
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Table 7 (cont.) 
Strongly Strongly No 
Item Agree Agree Disagree Disagree Response Total 
College grading is 
too easy 3 11 53 24 10 101 
Increase federal 
military spending 0 5 43 36 15 99 
Wealthy people should 
pay more taxes 9 26 28 22 16 101 
Busing is okay to 
help racial balance 6 30 26 15 24 101 
Women should receive 
same salary as men 68 28 1 0 3 100 
Increase federa 1 
military spending 0 5 45 36 14 100 
Government should do more 
to control pollution 45 38 7 1 9 100 
Table 8 
Rating of Personal Traits (Percentages) 
Highest Above Below No 
Item 10% Average Average Average Response Total 
Academic ability 20 57 21 1 1 100 
Artistic ability 9 32 32 27 0 100 
Drive to achieve 32 50 17 1 0 100 
Emotional health 29 40 23 8 0 100 
Ability to learn a 
foreign language 17 32 33 17 0 99 
Leadership ability 21 50 25 4 0 100 
Mathematical ability 15 37 26 21 0 99 
Physical health 23 40 32 5 0 100 
Popularity 7 43 42 7 1 100 
Intellectual 
self-confidence 21 51 24 3 0 99 
Social self-confidence 18 38 34 9 1 100 
Writing ability 14 51 30 5 0 100 
Altruism 22 48 23 7 0 100 
Athletic ability 15 32 34 18 0 99 
Honesty 38 46 15 1 0 100 
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Table 9 
Altruism Index Items (Percentages) 
Strongly Strongly 
Item Disagree Disagree Undecided Agree Agree Total 
Live life of human 
service 0 8 22 46 24 100 
Being self-centered 
is normal 18 44 15 19 3 99 
Great respect for 
Mother Teresa 1 3 14 35 46 99 
Look out for number one 35 39 12 11 2 99 
People don't appreciate 
help 22 51 12 14 1 100 
Nothing is nobler than 
assisting others 1 4 9 49 36 99 
Should be concerned 
for others 1 12 15 46 26 99 
Enlightened self-
interest 6 21 45 23 4 99 
Dedicate life to help 
less fortunate 4 24 41 22 8 99 
Primarily concerned with 
self 6 34 20 35 4 99 
Would give up life for 
friend/relative 1 7 28 36 28 100 
Should stick with 
own affairs 40 48 9 2 1 100 
Shouldn't get involved 
with distressed 
stranger 26 59 13 2 0 100 
Give time and money 
to charity 2. 13 62 22 0 99 
Will not donate organ 
while alive 13 25 41 14 6 99 
36 
Table 10 
Average Week Activities 
Over No 
Item None 1-5 6-15 16-30 30 Response Total 
--
Hobbies 14 60 16 5 2 3 100 
Studying/homework 0 10 47 35 6 2 100 
Socializing with 
friends 0 20 50 19 8 3 100 
Talking with 
teachers 33 64 1 0 0 2 100 
Exercising/sports 8 56 26 5 4 1 100 
Using a personal 
computer 29 56 14 0 0 1 100 
Partying 35 43 20 1 0 1 100 
Working (for pay) 39 7 36 14 2 2 100 
Volunteer Work 64 28 4 1 0 2 99 
Student clubs/groups 33 50 12 4 1 0 100 
Watching television 23 49 23 4 1 0 100 
Religious services/ 
meetings 44 50 5 0 0 1 100 
37 
Table 11 
Reasons for Becoming Involved in 
Volunteer Service Work (Percentages) 
Very Not Very 
Item Important Important Important 
Satisfaction in helping 
others 52 42 6 
Social obligation to 
help less fortunate 18 51 27 
Opportunity to learn 
new skills 13 52 25 
Feel needed 10 45 31 
Show employers an 
interest in community 8 25 41 
Part of religious beliefs 22 28 25 
Explore career options 7 26 44 
Was once helped by a 
volunteer 5 13 24 
Requirement for a class 
or group 5 11 21 
Someone close in same sit-
uation as those helped 9 16 31 
A change of pace from 
other activities 10 38 37 
Particular concern for 
the population helped 16. 43 35 
Making friends with other 
volunteers 7 36 43 
Upset by seeing people 
in need 26 57 13 
Parents did volunteer work 4 17 36 
Parents instilled a desire 
to volunteer 8 18 35 
Encouraged by a teacher 7 21 35 
Learn to relate to 
different people 31 47 18 
Further the goals of 
the organization 13 49 28 
To learn new personal, so-
cial, vocational skills 18 48 30 
Experienced similar 
problem when young 6 9 24 
Encouraged by a brother/ 
sister 3 4 23 
Responsibility to give 
back to the country 14 26 30 
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Not Impor-
tant At All Total 
0 100 
4 100 
9 99 
14 100 
26 100 
25 100 
23 100 
58 100 
63 100 
44 100 
15 100 
6 100 
14 100 
4 100 
43 100 
39 100 
37 100 
4 100 
11 101 
4 100 
61 100 
69 99 
30 100 
Table 12 
Factors that Prevent You from Becoming 
Involved in Volunteer Service Work {Percentage) 
Very Somewhat Not 
Item Essential Important Important Important 
Takes too much time 10 20 43 19 
Dislike working with 
needy people 0 3 14 76 
Needy people should 
help themselves 1 4 18 69 
Cannot find a suitable 
project 5 12 32 44 
Volunteered previously--
disorganized agency 5 14 23 50 
Volunteered previously--
couldn't help people 2 11 21 58 
No volunteer projects 
nearby 1 8 14 69 
Do not have much to 
offer needy people 0 5 19 69 
Would like to, yet 
too busy 23 28 2.9 12 
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No 
Response Total 
7 99 
7 100 
8 100 
7 100 
9 101 
9 101 
8 100 
7 100 
7 99 
Table 13 
Characteristics of Volunteers Versus Nonvolunteers 
Total Number Percentage Chi-
Variable Number Volunteer Volunteer Square 
Gender 
Females 159 114 72 
Males 81 47 58 3.95* 
GPA 
3.5-4.0 43 36 84 
3.0-3.4 91 64 70 
2.5-2.9 64 33 52 
2.0-2.4 19 12 63 14.82** 
Fraternity/Sorority 
Yes 65 52 80 
No 177 111 63 5.70* 
College Clubs 
Yes 146 113 77 
No· 93 48 52 16.03*** 
Characterize Self 
Vocational 63 35 56 
Academic 88 ·68 77 
Call egiate 11 9 82 
Nonconformist 22 13 59 9. 12* 
Volunteer After College 
Very High Probability 66 58 88 
High Probab i1 i ty 88 64 73 
Undecided 65 32 50 
Low Probability 16 5 31 
Very Low Probability 4 2 50 33.55*** 
Personal Importance Areas 
Financial Success 
Essential 75 46 61 
Very Important 71 40 56 
Somewhat Important 75 60 80 
Not Important 18 14 78 11.41** 
Life Phi 1 osophy 
Essential 91 62 68 
Very Important 76 53 70 
Somewhat Important 48 35 73 
Not Important 24 10 42 8.03* 
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Table 13 (cont.) 
Total 
Variable Number 
Participate in Community 
Essential 28 
Very Important 63 
Somewhat Important 113 
Not Important 35 
Promote Racial Understanding 
Essential 35 
Very Important 63 
Somewhat Important 102 
Not Important 39 
Give Time to Help Needy 
Essential 81 
Very Important 90 
Somewhat Important 60 
Not Important 8 
Become Positive Moral Influence 
Essential 110 
Very Important 91 
Somewhat Important 33 
Not Important 5 
Personal Traits 
Academic Ability 
Highest Ten 
Above Average 
Average 
Writing Ability 
Highest Ten 
Above Average 
Average 
Below Average 
Altruism Ability 
Highest Ten 
Above Average 
Average 
Below Average 
*p < .05 
**p < .01 
***p < .001 
48 
139 
51 
33 
124 
72 
13 
54 
117 
55 
15 
41 
Number Percentage 
Volunteer Volunteer 
23 82 
44 70 
79 70 
14 40 
26 74 
41 65 
76 75 
17 44 
64 79 
59 66 
36 60 
1 13 
79 
63 
15 
3 
36 
97 
25 
26 
90 
39 
8 
44 
79 
32 
8 
72 
69 
46 
60 
75 
70 
51 
79 
73 
54 
62 
82 
68 
58 
53 
Chi-
Square 
15.09** 
13.20** 
17.43*** 
8.39* 
8.79* 
9.40* 
10.41* 
/ 
